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ABSTRACT: This research was conducted to investigate the effect of using movie scripts 
on improving listening comprehension. Forty five intermediate learners were selected based 
on an IELTS test to carry out the study, and then they were divided into 3 groups: a Home 
Scripts Group (HSG), a Class Scripts Group (CSG), and a Non Scripts Group (NSG). Each 
group was required to transcribe a section of a movie entitled The Truman Show. The HSG 
had the scripts before starting to transcribe the section, the CSG received the scripts in the 
class, and the NSG received usual training without the scripts. Performance on the posttest 
revealed a significant difference among the groups with the best achievement for the CSG. 
More specifically, these differences indicated (a) using scripts may enhance L2 listening 
comprehension and (b) the most appropriate time of handing scripts to students seems to be 
after completion of the transcription task.
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El efecto del uso de guiones de películas como alternativa a subtítulos: cómo mejorar 
la comprensión auditiva
RESUMEN: Esta investigación se llevó a cabo para conocer el efecto del uso de guiones de 
cine en la mejora de la comprensión auditiva. Para ello fueron seleccionados sobre la base 
de un examen IELTS, 45 alumnos de nivel intermedio que se dividieron en 3 grupos: Inicio 
Scripts Group (HSG), Scripts Class Group (CSG), y no Scripts Group (NSG). Cada grupo 
estaba obligado a transcribir un fragmento de una película titulada The Truman Show. El 
grupo HSG tenía los guiones antes de empezar a transcribir la sección, el CSG recibió los 
guiones en clase, y el NSG recibió entrenamiento habitual sin los guiones. El rendimiento 
en el post-test reveló una diferencia significativa entre los grupos con el mejor logro para la 
CSG. Más específicamente, estas diferencias se indican (a) el uso de guiones pueden mejorar 
la comprensión auditiva de una L2 y (b) el momento más adecuado de entregar scripts parece 
ser después de la finalización de la tarea de transcripción.
Palabras clave: Comprensión auditiva, de película, scripts , desempeño de tareas , la trans-
cripción.




 With the advent of technology in the 1980s, integration of visual materials in language 
classrooms has become widespread (Vanderplank, 2010). In addition, with the inception of 
communicative approaches and utilization of more authentic texts (Gilmore, 2007) the need 
to find a good way to exploit audiovisual materials to their full potential has been urgently 
felt. In recent years, therefore, with well equipped Language laboratories and classrooms, it 
is increasingly hard to find an audio only listening presentation.
Besides, satellite programs, feature films, talk shows and so forth have become a daily 
part of people’s life and more off-air authentic visual recordings have found their way into 
language classrooms, consequently, using a DVD player or a computer have been a common 
practice in most of language institutes nowadays. As a result, language teaching experts have 
been encouraged to make the best use of available technology instead of normally using 
them as another form of a cassette player for playing the audio materials only. But soon 
it has become clear that without a help option, understanding these ungraded materials is 
very cumbersome, as most learners lacked sufficient linguistic knowledge (Flowerdew & 
Miller, 2005). To compensate for this problem, the use of subtitles, captions and scripts 
have been suggested, since they could assist learners by allowing dual processing of input 
(Field, 2004), and in case of comprehension breakdowns, reading the subtitles could help 
understanding (Garza, 1991).
However, before reviewing research literature, it is worth defining the three major 
concepts (subtitles, captions and movie scripts or transcripts) that will be broadly used in 
this paper. Then, in the following section, the theoretical framework of teaching listening 
will be elaborated on thoroughly.
By subtitles we mean the words printed over a film either in a foreign or the same 
language to mention what is being said by the actors. And by captions we mean the words 
printed above or below a picture in a book or newspaper or on a television screen to explain 
what the picture is showing. And by movie scripts (or transcripts) we mean the written or 
printed copy of movie conversations or dialogs.
2. approachIng lIstenIng
Second language experts have always been dealing with three models in this regard. 
The first model of teaching listening is referred to as the bottom up approach. In this view, 
verbal text is only regarded as a set of degradable components which the listener must recog-
nize well enough to be able to decode the text. According to this model, the listener builds 
up understanding by starting with the smallest units of the acoustic message i.e. individual 
sounds. These are then combined into words which in turn together make up phrases, clau-
ses, and sentences. And in the end, ‘individual sentences are combined to create ideas and 
concepts and relationships’ (Flowerdew and Miller, 2005: 24). The second model is called 
top down approach. In this perspective a holistic outlook to teaching listening is adopted. 
According to Vandergrift (2007) prior knowledge and metacognitive development play a 
significant role in interpreting the sequence of words. By metacognitive development, he 
means “raising learners awareness of listening comprehension process which consequently 
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guides them through the process by engaging them in the use of prediction, monitoring, 
evaluating and problem solving that is critical for the development of self regulated liste-
ning” (Vandergrift, 2007: 7).
Finally, the interactive approach to listening comprehension was put forth. This is 
the view advocated and implemented in this study. The advocates of the interactive model 
claim that there must be an amalgamation of bottom up and top down approaches in order 
to effectively and efficiently interpret the text. The model was put forth and developed most 
notably by Rumelhart (1975). According to Rumelhart, whose theory was developed within 
the context of reading but which applies equally well to listening, language is processed 
simultaneously at different levels (Flowerdew and Miller, 2005). This means that knowledge 
of language components would work in tandem with prior knowledge and strategic use of 
language to lead the listener to interpret the verbal text which s/he encounters. The major 
advantage of interactive model compared to the hierarchal models (bottom up or top down) 
as Flowerdew and Miller (2005) pointed out is that it allows individual variation in linguistic 
processing. And ‘from the pedagogical perspective this opens up the possibility of a model 
that is sensitive to individual learning styles’ (p. 27). Hence, the learners can take advantage 
of one more than the other according to their learning styles and preferences.
3. revIew of lIterature
 
 There is a significant number of research publications on the efficacy of subtitles and 
captions; nevertheless, to be concise, examples discussed will be limited. In a study conducted 
by Neuman and Koskinen (1992), the theory of “comprehensible input’’ was investigated. 
129 seventh and eighth graders, who were mostly advanced learners, were assigned into 
different groups. The study was conducted in 12 weeks with the students watching nine 5 
to 8 minute segments of a science production. The result of the study revealed a significant 
gain for the captioned group compared with the traditional watching TV group, and the rea-
ding while listening group. To obtain the results a set of gradually more complex tests was 
used. The outcome of the study showed that the captioned TV group performed consistently 
better than the non-captioned group.
Guillory (1999) also investigated different types of captioning. In a six week period 
experiment, 202 French learners were randomly assigned into three groups (full captions, 
keyword captions and no captions), and were shown two video clips. Immediately after 
the experience, all participants completed a short-answer comprehension test consisting of 
seven questions in English for each video. The results supported full captioning as the most 
effective procedure pursued by keyword captioning, and the least effective was no captioned 
text. However, in the post-hoc analysis no significant difference between the full captions 
group and the keyword captions group was demonstrated.
In addition, the effect of multimodality on listening comprehension was touched upon 
by Guichon & McLornan (2008). They compared four groups of French learners. Group 1 
was exposed to audio text alone, the second group was confronted with image and sound, 
the third group was confronted with image, sound and L1 subtitles and the last group had 
the combination of image, sound and L2 subtitles. The finding of their study was in favor 
of the last group and also found L2 subtitling more effective.
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Hayati and Mohmedi (2011) also examined the efficacy of subtitled movies on the 
listening comprehension of 90 intermediate English learners. They used six episodes (approxi-
mately 5 minutes each) of a DVD entitled Wild Weather. All subjects were trained by one 
of these three procedures: English subtitles, Persian subtitles, no subtitles. The results of 
six sets of multiple choice tests revealed that the English subtitles group performed better 
than the Persian subtitles group, which in turn performed at a substantially higher level than 
the no subtitles group.
Finally, Latifi, Mobalegh and Mohammadi (2011) tried to capture the effects of movie 
subtitles on the immediate and long term improvement of listening comprehension. They 
used 36 intermediate learners assigned into three groups: English Subtitles Group, Persian 
Subtitles Group and No-Subtitles Group (NSG). All of the participants’ immediate com-
prehension was measured by a MC teacher made test at the end of each session, and their 
long term listening improvement was assessed by means of an IELTS test as post test. The 
results revealed that regarding immediate comprehension, both subtitles groups outperformed 
the NSG; however, on the IELTS test which measured the long term improvement of the 
learners the No subtitles group performed significantly better. Despite the immense support 
for using captions and subtitles, some scathing criticisms have been leveled against their 
efficacy in improving actual listening comprehension ability. One of the major criticisms 
in this regard, concerns the idea that improvement in comprehension by the usage of cap-
tions and subtitles is somewhat attributed to reading comprehension rather than listening. 
According to Danan (2004), research found the use of captions unsuitable for those with 
poor reading ability. Also, in a study by Caimi (2006) students mentioned that during the 
task, their concentration was primarily on reading rather than on listening, and some of the 
subjects could not manage reading, listening and watching simultaneously.
The second disadvantage of using subtitles is attributed to the distraction which is caused 
by reading. Taylor (2005) in his research on three and one year old Spanish learners, found 
the no-captioned group performing significantly better in comparison to the captioned group. 
Some of the learners found the captions distracting and were perplexed by the simultaneous 
multimodal language presentation. The study also suggested that for less proficient learners, 
captions may have an adverse effect.
As a final point, the major challenge of using subtitles and captions, according to Robin 
(2007), is that the L2 listeners get accustomed to written support to comprehend the text and 
not much gain in the actual listening comprehension ability is made. But Markham (1999) 
tried to challenge this idea. In his study, Markham used two video footages, and divided 118 
advanced learners into roughly equal, with or without captions groups. The results of the 
study revealed that the captioned group outperformed the non captioned group in recognizing 
words from the passage. This led to the conclusion that the use of captions boosts listening 
ability. However, this cannot be convincing evidence for listening comprehension improve-
ment, since recognition can perhaps be attributed to memorization rather than listening ability 
enhancement. Besides, as the findings of the study by Latifi et al (2011) revealed, movie 
subtitles only boosted the immediate comprehension of the participants. But in the general 
listening improvement test and its long term effect, the subtitles groups were outperformed 
by No subtitles group. This was attributed to the fact that “reading the subtitles merely 
enhanced the comprehension, not their listening ability” (p. 27).
Overall, the three major challenges that were mentioned above raise serious concerns over 
the efficiency of movie subtitles and captions in improving actual listening comprehension 
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ability of the learners. In addition, these shortcomings can even question the validity of data 
in the previous studies, since as mentioned by Latifi et al (2011) movie subtitles may merely 
improve the immediate comprehension of the listeners by reading them either in their native 
language or in a second language. Thus, the main goal of using subtitles which is improving 
the actual listening ability of the learners seems to be left untouched. Thus, the present study 
tries to overcome these problems by exploiting an alternative approach to subtitles which is 
using movie scripts instead. Since movie scripts have the same advantages of subtitles, and 
don’t suffer the setbacks of simultaneous display (hence causing distraction), and reading 
while listening (which improves only immediate comprehension and not listening ability). 
Therefore, this study tried to address this gap and find out the possible effects of movie 
scripts on improving listening comprehension ability of the language learners.
4. research questIons
 1- Is there any difference between the Scripts Group and the No-scripts Group in terms 
of listening comprehension achievement?
 2- Is there any difference between the Home Scripts Group and the Class Scripts Group 
in terms of listening comprehension improvement?
5. Method
A quasi-experimental pre-test treatment post-test design was used in the current stu-
dy.
5.1. Participant
The participants were recruited from among learners enrolled in fall English classes at 
Sadr language center. Initially, 105 learners registered for the intermediate classes. To make 
sure of their homogeneity a listening section of an IELTS test was administered. From among 
those enrolled, only 45 (out of 105) who had achieved the intermediate level band score 
were selected. They were then divided into three groups: A Home Scripts Group (HSG), a 
Class Scripts Group (CSG), and a Non Scripts Group (NSG).
5.2. Pre-test and post-test
All subjects sat an actual IELTS test (taken from past papers and only the listening 
part). Two different listening parts of IELTS exams were used: one as the pretest and the 
other as the posttest.




A DVD player along with a 42 inch LCD set was used in this study to screen the 
movie during each session in the classroom.
6.2 Movie
A movie entitled The Truman Show on a standard DVD quality format was used to 
ensure the high quality of sound for the participants. The philosophy behind using this 
movie was twofold:
First, video has long been used in the second language (L2) classroom, especially with 
the teaching of L2 listening ability, in the belief that including the non-verbal components of 
a spoken text will be useful for listeners in comprehending the aural input (Wanger, 2010). 
There are reasons to support this improvement and some of them will be discussed below; 
(a) The use of video texts allows listeners to view the kinesic behavior of speakers. Raffler-
Engel (1980) argued that kinesic behavior is an important form of input accompanying 
spoken texts because it is another way in which language is redundant. The gestures, facial 
expressions, and visible stress patterns of the speaker serve to reinforce the linguistic messa-
ge. When the risk of making speaking errors (and consequently hearing misrepresentations) 
becomes greater, the number of gestures and other kinesic behaviors used by a speaker 
increases.(b) The use of video texts with listening tasks might influence listeners’ attitudes 
and affect. Researchers have investigated students’ perception of the use of video with L2 
listening test tasks, and most have found that students prefer the use of video over audio-
only texts (Wanger, 2002). And (c), videos can improve inputs by providing visuals, thus 
enabling listeners to have recourse to acoustic and visual working memory which, in turn, 
the visual stimuli may influence their cognitive listening process.
Second, the movie was chosen because in the analysis of the discourse of The Truman 
Show the dialogs were usually in Standard American English and shared the characteristics 
of standard pronunciation and regular discourse patterns. Besides, the genre of the movie 
was comedy-drama, and most of the participants were fond of either comedy or drama. 
Therefore, the movie was appealing to almost all of the participants which is an important 
factor to keep them motivated to work on the listening materials (Weyers, 1999).
6.3 Movie Scripts
Movie scripts for The Truman Show were retrieved from the internet, checked against 
the actual dialogs of the soundtrack and were printed out to be handed over to the partici-
pants. There scripts were divided into 22 parts according to the 22 sections of the movie 
which were prepared for the participants.
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7. the procedure
This study was conducted during a fall English course, lasting 9 weeks with 3 sessions 
per week. Before the start of the course, a listening section of an IELTS test was administered 
as pretest. From all the recruits, 45 learners, who were at intermediate level according to 
pre-test, were selected. The selected learners were assigned into three equal groups: a Home 
Scripts Group (HSG), a Class Scripts Group (CSG), and a Non Scripts Group (NSG), each 
having 15 learners. Then, an authentic feature film entitled The Truman Show was chosen 
based on some pre-specified criteria (see the previous section). The movie was, then, seg-
mented into 22 sections with two different timings (two minute sections and four minute 
sections). The reason behind different timing will be explained in the following parts.
To carry out the study, the same procedure was followed in the first session for all 
groups. All participants watched the complete movie to obtain a general idea of the story. 
Then, from the next session onward, each group underwent the following treatments which 
will be explained one by one: HSG: The participants in HSG received a 2 minute section 
of the movie along with its scripts every session.
At home: They were instructed to watch the 2 minute section at home and transcribe 
it in their notebooks. However, they were not allowed to look at the scripts before transcri-
bing the part. The subjects were instructed to transcribe the 2 minute section, sentence by 
sentence while watching. If they could not understand the dialogs or could not comprehend 
some of the words used, first, they were required to replay that part several times (four 
or five times). However, if the subjects were unable to comprehend a sentence in part or 
whole, they were allowed to look at the script of only that particular sentence to check 
their understanding. This procedure was followed until the end of the transcription task. 
Transcribing these 2 minute parts would usually take 90 minutes. The timing was obtained 
through piloting the transcription task by some similar language learners. The pilot group 
participants were instructed to watch and transcribe the movie as much as they could in 90 
minutes. They managed to transcribe almost 2 minutes in due time in average; therefore, 
the movie was segmented in 2 minute sections.
In the class: Afterwards, in the next session, the 2 minute part that the participants 
had worked on at home would be played for an intensive analysis as follows:
First, the movie was displayed and the subjects were required to provide a summary. 
After that, the participants were expected to share their understanding. Then, the sentences 
were worked on word-by-word and all new words and idiomatic expressions were explained. 
However, before providing the meaning of new words, the participants were encouraged 
to guess their meaning from the context. They were taught how to exploit the context to 
this purpose. If the students failed to make a correct guess, the teacher would impart the 
meaning. If there were any new grammatical structures, they would also be explained. In 
addition, specific characteristics of the spoken language, e.g. contractions and elision, were 
elaborated on. The same procedure was followed in each session throughout the term. CSG: 
The CSG participants also received a 2 minute section of the movie every session (However, 
they didn’t have the scripts at home unlike HSG).
At home: They were required to watch the section at home and transcribe the dialogs. 
They were instructed to replay each sentence several times, (four or five times), when they 
were unable to comprehend the sentence in part or whole. If they couldn’t notice the missing 
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words after several replays, they would leave a blank and move on to the next sentence. 
The subjects were required to complete the task in at most 90 minutes.
In the class: For the next session, the scripts of the section were handed to the students 
and the two minute section of the movie was displayed afterwards. Then, the participants 
were required to give a summary and share their comprehension. Subsequently, the teacher 
would work intensively on that 2 minute part verbatim.
All new vocabularies, idiomatic expressions, and grammatical expressions were also 
explained. However, before providing the learners with the meaning of new words, the 
participants were encouraged to guess the meaning of those words by using the context. If 
none of the students could guess correctly, the teacher would provide the meaning. By the 
end of the class, the students were able to compare their transcriptions with the scripts and 
find out what they had missed. As with the HSG, specific characteristics of spoken language 
were described to familiarize the participants with the features of real life speaking. The same 
procedure was followed in each session throughout the term. The comparison of the students’ 
transcriptions and the movie scripts would provide an opportunity for full comprehension. 
In this way, the students would be able to evaluate their performance in class and compare 
the gist of what they had comprehended with the content of the scripts (Cross, 2009).
NSG: For the NSG a different movie segmentation procedure was used (4 minutes for 
each section). The reason for this different timing of the segments was to avoid any bias 
in favor of the HSG and the CSG and to equalize the training time for all groups. For they 
didn’t not work on the movie word by word during the class time. As the average listening 
activity for HSG and CSG was 40 minutes in each class during the piloting it was noticed 
that in order to have the same amount of class activity time the length of each section must 
be doubled for the NSG group. Besides, as the duration of each section was 4 minutes, the 
learners must have worked faster at home to finish the transcription task on time (in 90 
minutes). Therefore, they were instructed to replay the sentences two or three times at most 
(compared to 4 or 5 times for the other groups). 
At home: Every session the NSG received a 4 minute section of the movie to be 
transcribed at home. However, the transcription task was required to be completed in 90 
minutes. The participants of the NSG were instructed to transcribe the sections with the same 
directions as the other groups. All sentences had to be written down verbatim. If they could 
not understand the sentence content, they were required to replay it two or three times at 
most (to complete the task in due time), and If they were unable to understand the missing 
part(s), they could leave a blank.
In the class: In the next session, however, a different training procedure was utilized 
as no scripts were made available to the participants. First, in each session the 4 minute 
section would be played part by part. Then the participants would be reported? Would re-
port? their comprehension of that part. In case of non-comprehension or miscomprehension, 
the part would be replayed until they could understand what had happened generally, and 
subsequently at the end of the 4 minute section, the general theme of that section would 
be discussed. As in the case of the other groups, new words, idiomatic expressions and 
grammatical points were taught. Likewise, the subjects were required to guess the meaning 
of new words first by using the context. If no logical guess was made, the teacher would 
provide the definition. In addition, the distinguishing features of the spoken language were 
explained. The specific procedure for each group was followed for 24 consecutive sessions. 
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By the end of the term, all participants were post-tested with an IELTS test. In addition, 
at the end of the study, an interview was carried out to ascertain the participants’ opinions 
about the use of scripts in practicing listening.
8. data analysIs
As for the data analysis, the students’ scores on pre-and posttest were calculated ac-
cording to answer keys provided by Cambridge IELTS books, and the subjects’ performance 
was compared using a t-test and a one way ANOVA.
The effect of scripts on listening comprehension
The first research question concerned whether there is any difference between the 
Scripts group and the No-Scripts group. In this study, there were two Scripts groups (one 
HSG and one CSG) each having 15 learners which amounted to 30 overall. The two groups 
were combined to form one Scripts group for the purpose of data analysis. We also had one 
No-Scripts Group with 15 learners. To answer this question, an independent sample t-test 
was run to compare the performance of Scripts and Non Scripts groups. Figure 1 and Table 
2 provide the group statistics along with the results of the t-test.
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 16. APPENDIX 
Figu e 1: Mean total scores of the Scripts and Non-Script  Groups 
 
 
 Figure 1. Mean total Scores of the Scripts and Non-Scripts Groups.
As illustrated in Figure 1, the subjects in the Scripts group gained a higher mean score 
on the posttest after receiving the treatment (6.76>5.46). However, in order to find signifi-
cance of the differences, the results of the t-test must be considered.
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pretest Equal variances 
assumed
.351 .557 -.379 43 .706 -.01667 .04393
posttest Equal variances 
assumed
19.586 .000 6.817 43 .000 1.30833 .19192
As Table 1 indicates, the groups’ performance on pre-test shows no significant diffe-
rence (T (43) =-.397 and P=.706). However, their performance on the posttest demonstrated 
a significant gain (T (43) =6.81 and P=.000). It can be maintained that using movie scripts 
exercised a positive impact on the listening comprehension improvement of the L2 learners. 
Moreover, to ensure the significance of the data, the Effect Size was calculated (=.51) using 
Eta squared formula. And according to guidelines proposed by Cohen (1988) the demonstrated 
effect size (.51) is considered large.
Time of exposure
The second research question concerned whether there is any difference between the 
HSG and the CSG in terms of listening comprehension improvement. To answer this question 
and to analyze the differences between the three groups thoroughly, a one way ANOVA and 
a Scheffe post-hoc were conducted.
Figure 2: Mean scores in percentages of performance of all groups
!"#
Table 1: Independent T-test results for mean difference of Scripts and Non-Scripts groups 
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Table 2: ANOVA results for the mean difference of the groups 
 
  Sum of Squares df Mean Square F Sig. 
Between Groups 23.058 2 11.529 48.923 .000 Posttest 
Within Groups 9.898 42 .236   
 
Table 3: scheffe post hoc analysis of all groups 
(I) Groups (J) Groups Mean Difference (I-J) Std. Error Sig. 
As shown in Figure 2, the learners who received the scripts in the class have a better 
mean score compared to the learners who had the scripts at home (7.21>6.46). In addition, 
they both had a better mean score than the NSG (5.46). However, to grasp a better un-
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derstanding of the significance of the data, the results of the one way ANONA and Scheffe 
post-hoc must be considered.
Table 2. ANOVA results for the mean difference of the groups
Sum of Squares df Mean Square F Sig.
Posttest Between Groups 23.058 2 11.529 48.923 .000
Within Groups 9.898 42 .236
Table 3: scheffe post hoc analysis of all groups
(I) Groups (J) Groups Mean Difference (I-J) Std. Error Sig.
Class Scripts Group Home Scripts Group .89000* .17726 .000
Non-Scripts group 1.75333* .17726 .000
Home Scripts Group Class Scripts Group -.89000* .17726 .000
Non-Scripts group .86333* .17726 .000
Non Scripts Group Class Scripts Group -1.75333* .17726 .000
Home Scripts Group -.86333* .17726 .000
Table 3 shows a significant difference in the scores obtained from the three groups (F 
(2, 42) =48.92, P=000). Yet, to determine where the differences lie, the post hoc analysis 
must be taken into account.
As indicated in table 4, the CSG performed significantly better than the HSG (P=000). 
This might suggest that the best time of handing the scripts to the listeners would be after 
finishing the transcription task. Besides, the other fact that is noticeable in Table 4 is that 
the HSG also outperformed the NSG.
9. dIscussIon
Results of the present study provided evidence that exposing English learners to movie 
scripts exercises a positive effect on their listening comprehension skills and ability. The 
answer to the first research question, concerning whether there is any difference between the 
Scripts Group and the No-scripts Group in terms of listening comprehension achievement 
was in favor of the script groups. As it was revealed by analysis of the data, the script group 
learners benefited from the exploitation of movie scripts because they could gain proficiency 
by the meticulous analysis of the movie in the class. They could become familiar with the 
features of authentic language and be exposed to more practical vocabularies and structures. 
Therefore, as acknowledged by the participants, they could understand the spoken langua-
ge better at the end of the study. They mentioned that they gave up the habit of reading 
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subtitles instead of listening for meaning as it was their common practice to improve their 
listening in the past. In addition, the strategies of guessing the new words from the context 
and not overloading their working memory with unfamiliar words and structures could help 
them manage the flow of information more easily. They were taught not to be obsessed with 
understanding every single word. The participants in the survey also commented that at the 
beginning of the study it was hard and scary for them to be exposed to authentic movies, 
but with the help of scripts they managed to improve their listening ability.
To be more precise, a possible explanation for the significant improvement of the 
Scripts group may be attributed to the interactive model of teaching used in this study. In 
accordance with Vandergrift (2007), the amalgamation of bottom up and top down processing 
results in a greater improvement, as most non native listeners are inclined to utilize top 
down processing only, and neglect the importance of bottom up processing (Field, 2004). 
Also in line with what Hulstjin (2003) proposed, a good listening course must include tasks 
that in addition to emphasizing top down processing, put effort into improving bottom up 
processing as well. Therefore, it may be logical to posit that the combination of top down 
activities, such as guessing new words from context, and the intensive analysis of the scripts 
(bottom up) used in this study, possibly resulted in the listening comprehension improvement 
of the learners.
The importance of learners’ competence in exploiting top down strategies to process 
the flow of information is hard to neglect as overloading short-term memory by attending 
to every single word can cause the listener to lag behind in comprehension (Celce-Murcia, 
2001). However, a question may arise as to how the L2 learners’ bottom up processing 
ability is related to enhancing listening. This question may be answered if one considers the 
issue of automaticity. Automaticity in processing language components can free up learners’ 
working memory capacity and therefore let them process information more accurately (Field, 
2008). Consequently, acquiring automaticity in bottom up processing can pave the way for 
easier higher level information processing (top down) since the learners are able to process 
the text without effort at lower levels of word recognition and sentence parsing (Hulstijn, 
2003). In agreement with the mentioned advantages, in the interview conducted at the end 
of the study, the Scripts group subjects believed that intensive work on the scripts helped 
them process information more easily. The participants said that they could overcome some 
of their problems in various aspects of language components such as structures and voca-
bularies in this way.
Automaticity in bottom up processing may not only be gained by acquiring a good 
command of previously acquired knowledge, it can also be possibly improved by acquiring 
new information (Hulstijn, 2003). In Hulstijn’s view, vocabulary acquisition and the auto-
matization of word-by-word understanding are the two most crucial factors contributing to 
language acquisition, hence automatization. As the participants stated in the interview, they 
learned more structures and words by working intensively on the scripts and the knowledge 
gained helped them achieve better results in the post-test. This is in accordance with William 
and Throne’s (2000) study, concluding that when students are required to provide subtitles 
for movie clips it leads to a significant improvement in the subjects’ language proficiency.
Besides, by considering acquisitional aspects, in a way, the results seem to accord with 
Vanderplank (1988), stating that ‘subtitles might have potential value in helping the language 
acquisition process by providing learners with the key to massive quantities of authentic 
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and comprehensible input’ (pp. 272-273). However, the distinguishing feature of using 
scripts in this study is that the written input was not simultaneously used with audiovisual 
input. This time difference in script presentation could possibly compensate to some degree 
for the shortcomings of simultaneous presentation (see the review of literature section).
The findings of the present study regarding the second research question “whether there is 
any difference between the Home Scripts Group and the Class Scripts Group in terms of 
listening comprehension improvement” revealed that the participants in the CSG did much 
better compared to those in the HSG.
A possible explanation for the results could be the availability of the scripts to the lear-
ners at home. As some of the HSG learners mentioned during the semester, the presence of 
scripts could deter them from trying hard. When encountering a difficult part of the movie, 
they would prefer to consult the scripts. From this perspective, the availability of scripts 
at home was to some extent similar to using subtitles, the only difference being that the 
scripts were used with a time delay. Thus, in line with Danan (2004) and Zanon (2006) this 
immediate support may lead to laziness and could hinder deep processing of input. However, 
the follow-up activities which the learners carried out in class could partly compensate for 
some of the shortcomings and this may explain the significant listening improvement of the 
HSG compared to the NSG.
10. conclusIon
The present study attempted to investigate the effects of using movie scripts on improving 
the listening comprehension ability of language learners. The findings favored using movie 
scripts as a way of improving listening comprehension, and the idea that the best time to 
use scripts may be in class when learners have finished the transcription task. This research 
supports the use of movie scripts as an alternative approach to movie subtitles and captions. 
Besides, the interactive model of teaching listening comprehension was advocated as well.
11. pedagogIcal IMplIcatIons
With respect to second language comprehension, this study has found that delayed 
presentation of scripts can lead to increased listening comprehension. It may be suggested 
that by using movie scripts, input is processed more deeply because the L2 learners can 
automatize their knowledge of language.
Also, this study suggests a new way of teaching listening. As judged from the results, 
it would apparently be beneficial in L2 instruction to work on scripts as a medium of gai-
ning language proficiency in its natural setting. The movie scripts may offer students some 
knowledge of language (words, structure) in addition to its natural context of use.
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12. lIMItatIons of the study and suggestIon for further research
One of the limitations of the present study was that there was no control over the HSG. 
That is, there was no assurance of the idea of whether or not they looked at the scripts 
during the transcription task at home. Moreover, there was no guarantee that all subjects 
performed the task in due time (90 minutes).
It must be noted that, generalizability of the findings is limited due to the small sam-
ple size (15 each group) and participation of intermediate learners only. Further studies are 
required to investigate the effect of movie scripts on different proficiency levels.
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